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A. Foundational Learning Competence Communication in English: Introduction  
 

Foundational Learning refers to the competence identified as a platform for coping with the 
demands of occupational learning at NQF Levels 2 – 4, in the two key areas of 
Communication and Mathematical Literacy. These two components make up the 
Foundational Learning Competence Part Qualification at NQF Level 2. In terms of current 
policy (February 2012), achievement of this qualification is compulsory for the award of 
occupational qualifications at NQF Levels 3 and 4.  
 
The Curriculum Framework for Foundational Communication in English (FCE) addresses 
the exit outcomes for the Communication component of the Foundational Learning 
Competence Part Qualification, in contexts in which English is the language of learning and 
teaching (LOLT). It describes the English language skills, processes, knowledge and 
practices that learners need in order to deal confidently and successfully with formal 
occupational training which occurs mainly through the medium of English, which uses 
training materials in English, and in which the occupational or trade assessment is in 
English. This framework could be versioned for other languages if required. 
 
Broadly speaking, the Curriculum Framework addresses the same outcomes as any other 
language programme, namely the knowledge, skills and strategies needed for reading, 
writing, speaking and listening at a particular level of competence. However, the framework 
has a particular emphasis on preparing adult learners for occupational training and skills 
development. To this end, the key features are as follows:   

 
1. An adult and workplace focus 
 

The scope and coverage of the Foundational Learning Competence Communication 
Framework and related programmes must take into account the constraints on adult learners 
in workplace and/or training contexts who have limited time and resources for learning. The 
content covered is therefore not as extensive as the school curriculum at a comparable level 
(for example, literature is not an object of study). The curriculum framework does not claim 
'equivalence' with a particular level of formal schooling. 

 
Key aims are to:  

 
x Familiarise learners with the kinds of English writing they will be expected to deal with 

in their training material. 
x Help them to use and process technical and workplace texts.  
x Establish a sound basis in English as the language of business, and a basic 

understanding of English language modes of organising, analysing and presenting 
information of a technical or business nature, in preparation for the demands of 
occupational writing in a particular field. 

x Access an English-language occupational environment as a resource. 
 
2. Using English for learning  
 

The framework emphasises acquiring and using study skills for the training context. Key to 
this is the capable use of English for learning purposes, especially in terms of reading and 
processing information with understanding, and in terms of seeking clarification about 
concepts and procedures when necessary.  
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3. Cognitive depth and transferability 
 

The central concept underpinning the framework is the achievement of foundational English 
language skills for application in cognitively demanding occupational learning. Real 
learning requires real language competence, and this is built up over time.  Programmes 
based on the framework should provide a solid knowledge of how the language works, so 
that learners can master and apply their skills to support further learning in other areas. 
Learning is not channeled into one type of English usage for a particular industry or 
occupation, or job-specific vocabulary. The foundation is generic with an emphasis on solid 
and transferable skills, using language across contexts and for different purposes.   

 
4. Appropriate level  
 

It is obviously difficult to find a level of English language usage that will apply across all 
occupational sector training, as different sectors and contexts have different needs. The aim 
of the Foundational Communication Framework is to suggest a generic level and scope of 
English proficiency that serves as the basis for using English successfully in formal, print-
based learning. English language competence is seen as 'foundational to' occupational 
qualifications at NQF Levels 2 to 4. The level addresses competence required for learning in 
the FET band, with the emphasis on revising and entrenching skills at NQF Levels 1 – 2. 
These skills will however need to be applied in training contexts at higher levels. 
Foundational Communication is a component of the Foundational Learning Competence 
Part Qualification which is pegged at NQF Level 2.   

 
Foundational Communication represents a minimum level of competence in relation to 
occupational training: the model requires that as learners progress in their occupational 
learning, more sophisticated or context-specific usage will be built into the design of 
occupational qualifications if and as required. 
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, c
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 p
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s p
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 o
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f c
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t p
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 p
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 c
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tio

ns
 to

 h
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nd

 su
m

m
ar

isi
ng

  
x 

co
nv

er
tin

g 
te

xt
 fr

om
 o

ne
 fo

rm
at

 to
 a

no
th

er
. 

 
 



 
Pa

ge
 7

 o
f 3

3 
 IE

B
: A

SS
ES

SM
EN

T 
Q

U
A

LI
TY

 P
A

R
TN

ER
 T

O
 T

H
E 

Q
C

TO
 

FO
U

N
D

A
TI

O
N

A
L 

LE
A

R
N

IN
G

 C
O

M
PE

TE
N

C
E 

C
O

M
M

U
N

IC
A

TI
O

N
 IN

 E
N

G
LI

SH
: C

U
R

R
IC

U
LU

M
 F

R
A

M
EW

O
R

K
 

 R
ea

di
ng

 O
ut

co
m

e 1
.4

 
 Le

ar
ne

rs
 w

ill
 b

e a
bl

e 
to

 
id

en
tif

y 
th

e o
rg

an
isa

tio
n 

an
d 

str
uc

tu
re

 o
f a

 te
xt

 
  

 Th
e 

sc
op

e 
an

d 
co

nt
ex

ts
 fo

r i
nd

iv
id

ua
l t

ex
ts

 a
re

 th
e 

sa
m

e 
as

 th
os

e 
lis

te
d 

fo
r 

O
ut

co
m

e 
1.

1.
 

 Th
e 

sc
op

e 
co

ul
d 

al
so

 in
cl

ud
e 

tra
in

in
g 

gu
id

es
 o

r w
or

kp
la

ce
 m

an
ua

ls
 th

at
 

ar
e 

di
vi

de
d 

in
to

 c
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 b
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 o
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g:
  

x 
an

al
ys

in
g 

ho
w

 in
tro

du
ct

io
ns

, p
ar

ag
ra

ph
 b

re
ak

s a
nd

 c
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 o
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s o
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 c
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 p
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s b
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, b
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 c
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 d
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 m
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 c
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 b
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 p
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 o
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t o
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 c
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 p
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 p
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 p
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 d
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 m
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 d
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 c
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 re
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 p
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t b
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 re
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 o
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La
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 c
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 p
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IEB: ASSESSMENT QUALITY PARTNER TO THE QCTO 
FOUNDATIONAL LEARNING COMPETENCE COMMUNICATION IN ENGLISH: CURRICULUM FRAMEWORK 

C. Foundational Communication in English: Guidelines for Facilitators  
 

The Foundational Learning Competence Communication Curriculum Framework describes 
the scope and coverage of an appropriate programme or course, but does not give the 
sequence and progression of activities, or prescribe specific texts. The framework is not 
itself a learning programme: it is a description of what needs to be covered in a learning 
programme leading to foundational competence, referenced by illustrative examples of the 
types of activities and applications that would support the goals for Foundational 
Communication as described in Section A.    
 
The assumption is that providers working in the field will develop or adapt their own 
materials. We therefore offer some guidelines in the form of general notes on methodology, 
and exemplars of tasks and activities to illustrate the level of Foundational Communication.   

 
1. Entry assumptions and length of programme 
 

A foundational learning programme would aim to reach the outcomes set out in the 
framework by the end of the course of learning. Working back from these and taking into 
account an average programme length of about 200 hours, a typical learner should have a 
minimum of ABET Level 3 competence in English on entry to the programme. Learners 
who have not established basic literacy and writing skills will not be able to cope with the 
coverage and activities set out in the framework.  
 
It is recommended that providers develop placement or diagnostic entry assessments. They 
will then either need to tailor the programme and its duration to suit the needs of a particular 
group of learners, or suggest alternatives if learners are going to be unable to cope with a 
standard foundational learning programme.  

 
2. Guidelines on Methodology  
 

The following approaches are suggested for delivery of the Foundational Learning 
Competence Communication Curriculum Framework: 
x Teaching methods should include promotion of the SAQA critical cross-field outcomes 

during learning.  
x The emphasis is on practice and application of language skills, not on learning 'about' 

the language. Therefore active and participatory learning is supported. The programme 
encourages learners to do practical learning such as finding things out for themselves, 
doing project-based learning, applying what has been learnt and problem solving. It 
also implies that the methods will include peer and group activities as well as individual 
activities. There should be an emphasis on open-ended oral discussions, reflections and 
report-backs in class.  

x The different curriculum elements are taught in an integrated way. 
x Learners' own knowledge, experience, skills and home-language resources are drawn 

on where possible.  
x Explicit links should be made with any occupational training the learners may be 

involved in.  
x Learners are given guidance on managing their own learning strategies, resources and 

materials, and on keeping their own records. 
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3. Good practice elements of programme design  
 

There are many models and resources that give guidelines for the development of 
programmes and course materials. The following is a distillation of generally accepted 
categories of criteria. They are formulated here in the context of course development against 
the FC Framework for a programme in Foundational Communication in English.  

 
3.1  Overall programme plan  
 

The programme plan should include:  
x broad outcomes to be achieved at the end of learning; 
x entry diagnostic assessment; 
x an overview of the assessment requirements; 
x some indication of how the programme is structured and organised (e.g., 

through themes or content coverage; time-based modules); 
x time frames; and  
x an overview of the approach. 

 
3.2  Programme structure  
 

x There should be a progressive build-up of skills with an evident developmental 
line of progression. 

x There should be a balance between input, activities, feedback and assessment. 
x Knowledge and skills should be revised and assessed at key points. 

 
3.3  Content 
 

x The requirements of the Foundational Learning Competence Communication 
Framework should be addressed. 

x Content should be free of mistakes, current and accurate. 
x Content should be varied and interesting, with a sufficient range of topics and 

contexts to help with the transfer of skills, while remaining in line with the 
purpose of Foundational Communication in English.  

x Learners' knowledge of other languages is used as a learning resource.   
 

3.4  Design of activities and lessons  
 

x Activities should have a clear purpose, which is communicated to the learner.  
x Activities are scaffolded to help learners progress through the different steps of 

a problem or task.  
x There should be a range of different types of tasks and activities (e.g., oral, 

written and multimedia presentations; individual, pair and group work; 
brainstorms, buzz groups, role-plays and structured discussions; short and 
simple practice tasks; longer applied or integrated projects). 

x Instructions for the task and evidence or output requirements should be clear, 
simple and unambiguous.  

x Where appropriate, answers or guidelines for evidence should be given.  
x Some tasks should be open-ended, allowing for a range of interpretations.  
x Formatting of instructions (e.g., headings and numbering; spaces for answering) 

should be clear and consistent. 
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3.5  Readability and language  
 

x Language, style and syntax should be clear and understandable (e.g., not too 
wordy or too dense; with appropriate sentence and paragraph length). 

x Technical terms or complex vocabulary should be explained or defined where 
needed.  

x Simple, clear and unambiguous instructions should be given. 
 

3.6  Assessment  
 

x Formative assessment activities are varied and useful, and are used to give 
feedback to learners. 

x Formative assessment for feedback should be built into learning activities. 
x Assessment opportunities should be built in at key points in the programme, 

without being overwhelming.  
x Peer and self-assessment opportunities should be provided in addition to 

facilitator assessment.  
x Programme-based assessment requirements should be clearly spelled out so that 

learners understand what is being assessed and how it is being assessed.  
x The emphasis is on applied competence, and therefore learners produce a 

significant body of work.  
x Guidance should be given on what to expect from the external assessment.  

 
For further guidance on programme-based assessment and the external assessment, 
see Section D.   

 
3.7  Presentation  
 

x The layout and presentation of information should be user-friendly (e.g., 
readable fonts, adequate spacing, logical and consistent numbering and heading 
conventions, useable table of contents, etc.). 

x Illustrations and graphics should be relevant, clearly captioned and logically 
placed.  

x Information should be presented in a variety of ways (e.g., narrative texts, 
tables, graphs, organograms, etc.). 

x Materials should be visually appealing, well organised, and easy to use and 
maintain.  
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4. Exemplars  
 

An exemplar is a typical example or illustration of the types of tasks learners could do, the 
kinds of evidence required, and the expected levels of performance. Abstract descriptions 
and definitions of outcomes and criteria can become self-defeating: exemplars show 
concrete examples of the levels and skills expected at this level. They also open up the 
criteria by which a learner's work can be judged, and contribute to a common understanding 
of the 'standard' of competence at a level.  
 
The exemplars given as support material generally illustrate integrated outcomes (i.e. the 
activities may involve several curriculum elements, such as reading, writing, visual literacy 
and study skills in relation to one text or related texts). These exemplars are designed 
primarily as teaching activities during a programme. This means that the tasks themselves 
do not represent the summative achievement level of learners at the end of the programme, 
although some of the evidence produced could be judged at a summative standard.  
  
The exemplars have the following features:  

 
4.1  A workplace/occupational focus 

 
The exemplars have been developed for the most part from genuine occupational 
training texts. This is in support of the key aim of preparing learners to use English 
in their occupational training. The texts have been used as a basis for giving learners 
practice in accessing and processing this kind of information, and using English to 
help them deal with occupational learning and materials.  
 
Some of the texts have been chosen from particular occupational contexts (e.g., 
Information Technology and vehicle manufacture). This does not mean that they can 
only be used with learners who are in that field. The texts use occupational content 
as the vehicle for practising language skills: the activities are not based on 
knowledge of that particular field (and neither do they assess occupational 
knowledge), but present the kind of layout, style, visual and language processing 
demands that learners may need to deal with through any type of content. Given that 
the Foundational Learning Programme supports cross-sector occupational training, 
texts and activities used in programmes could cover any of the occupational areas or 
generic workplace contexts.  
 
The main aim of these occupationally-focused exemplars is to suggest to developers 
how to derive learning material for language application from adapted or non-
adapted occupational training material or workplace texts.  
 

4.2  Social or general interest texts and activities  
 

The points made in 4.1 above do not mean to suggest that the Foundational Learning 
Programme should be made up entirely of workplace or occupational materials – 
these exemplars are given here mainly to emphasise the occupational preparation 
aim of the programme. It is important that any learning programme includes 
activities that tap into general, social or personal adult interests beyond the 
workplace, in order to stimulate interest and the wider application of language skills. 
Learners can use and produce texts from any contexts that interest them. Other 
resources such as music and film can also be integrated into learning activities.  

  



 Page 27 of 33 
 

IEB: ASSESSMENT QUALITY PARTNER TO THE QCTO 
FOUNDATIONAL LEARNING COMPETENCE COMMUNICATION IN ENGLISH: CURRICULUM FRAMEWORK 

4.3  Extension work  
 

The exemplars in this Pack generally take the form of an integrated set of language 
tasks linked to one text or several short, related texts. While in this sense these 
exemplars are 'stand-alone' integrated tasks, the particular skills they address should 
be followed up, practised and incorporated into other activities. Each exemplar is 
followed by suggestions for extension work on this particular set of skills. In 
addition, materials developers and facilitators may well see other ways in which they 
can build on the exemplars themselves.  

 
4.4  Audience  

 
The exemplars contain an overview and notes for facilitators. The tasks and 
activities themselves are addressed directly to the learners, with scaffolding and 
vocabulary support where necessary to help them understand the instructions and 
carry out the activities. Each exemplar begins with an explanation to the learner of 
the purpose of the tasks. Where appropriate, assessment criteria with which learners 
can engage are given.  

 
4.5  Assessment  

 
These exemplars are designed mainly as learning activities rather than assessment 
tasks. However, they can be used for formative assessment purposes, either for 
feedback or for evaluating the learner's progress at any particular stage in the 
programme. Answers, assessment criteria or grading tools are given where 
appropriate, either in the body of the exemplar for learners to use or at the end for 
the facilitator to apply.  

 
4.6  Format  

 
The features given above are illustrated in the broad format through which the 
exemplars are presented. This is summarised below.  

 

OVERVIEW OF THE EXEMPLAR  

This is addressed to the facilitator or materials developer. 
x Purpose of this exemplar: a description of the kind of text used, the focus of the learning activity 

and the skills addressed.  
x Outcomes addressed: cross-reference to the elements and outcomes set out in the FC Framework.  
x Formative assessment options: suggestions on when and how assessment can happen, and 

assessment criteria and grids where necessary.  

THE EXEMPLAR 

This is addressed to the learner.  

A brief overview of the purpose and nature of the task is given. This is then followed by the relevant texts 
and questions, with instructions and guidelines on completing the task. Answers are given where 
appropriate for learners to use for self-assessment, or for the facilitator to use.  

ADDITIONAL NOTES  

This is addressed to the facilitator or materials developer. 

Suggestions for extension work, or how guidelines for facilitators might be linked to this type of task.  

 
There are five Task Exemplars currently available from the QCTO.     
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D. Foundational Communication in English: Assessment Requirements   
 
1. PROGRAMME-BASED REQUIREMENTS 
 

Programme-based assessment for Foundational Communication is based on two elements:  
x ongoing, formative assessment built into activities, which could lead to a variety of 

outputs and products covering the range suggested in the FC Framework; and 
x formal assessments that produce evidence of particular elements and outcomes in the 

FC Framework range.  
 

It is expected that the provider will undertake a range of formal assessments for various 
purposes throughout the programme. Here we are concerned only with the minimum 
specified formal assessment tasks, covering three categories of skills to be formally 
assessed in relation to the elements and outcomes set out in the FC Framework. This work 
will be kept in a Portfolio of Evidence.  The assessment grids given under each tasks are 
only examples of the types of approaches that can be used, providers are free to use other 
templates and approaches provided they are fit-for-purpose.  

 
Task 1: Reading  
 
Reading skills are assessed through a comprehension task on a text in the range of 600 to 
800 words. Texts may be narrative, factual, persuasive or functional, and should include 
some visual literacy elements. At least 10 questions to be answered in formal written form 
should be set on the text. 
 
Questions should cover the following range:  

 
Range 

Literal understanding 
Learners are asked to find and recognise straightforward meaning or information that is clearly given in the text. 

Interpretive or analytical understanding 
Learners are asked to find and understand implied meaning or suggested information that is not explicitly stated in 
the text. They may be asked to recognise bias, or draw conclusions and express opinions on the text. They may be 
asked to recognise relationships in the text, such as comparing and contrasting. They may also be asked to interpret 
information given through visuals such as graphs or diagrams.   

Application 
Learners are asked to use information that has been given, and apply it in a different way (e.g., presenting the 
information given in a narrative in a table; processing and re-formulating information given through graphic 
representations).  

Structure 
Learners are asked to recognise ways in which the structure, organisation and formatting of a text have an impact 
on the reader (e.g., by helping or obscuring understanding). 
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Assessment criteria should be developed in relation to each question, in terms of how well 
the purpose of the question was dealt with by the learner. An example of a grid that could be 
adapted for specific questions is given below. Other approaches are to use marks for 
weighting different questions.  

 
Learner achievement levels against assessment criteria  

Not achieved  Answer does not make sense, the question or text has not been understood, the 
answer is full of errors and misinterpretations. 

Partially achieved  Answer shows some understanding of the text and/or question, but is missing the 
main point or is too full of errors.  

Achieved  Answer is relevant to the purpose and content of the question, and uses reasonably 
accurate language to get across the meaning required.  

Achieved with excellence Answer shows ability to go beyond the minimum demands of the question while 
staying relevant to the question. Ideas are clearly expressed, and some originality 
or creativity is shown. 

  
Task 2: Writing  

 
Learners will be formally assessed on at least two pieces of extended writing in response to 
a specific assignment, instruction or topic. The two pieces of writing should differ from 
each other in form and purpose. Examples are:  
x a narrative or descriptive piece of writing in response to a topic; and 
x a formal piece of writing linked to an occupational or workplace topic. This should be 

writing that uses specific conventions, such as a report or formal letter, and includes 
some visual representations (e.g., diagrams, flow charts) according to instructions.  

 
Assessment criteria will be developed specific to each topic. The following categories of 
criteria should be addressed.  

 
Content x Content is relevant to the topic.  

x Content shows awareness of purpose, audience and context.  
x Content avoids repetition. 

Structure  x Appropriate formatting conventions are used (e.g., headings, numbering, 
spacing, etc.) if required by the task. 

x There is effective and appropriate use of paragraphing.  
x Clear opening and concluding paragraphs are given.  
x There is a logical sequence and flow of ideas; events, ideas or descriptions 

are clearly linked. 

Language use  x Appropriate tone and register are used as required by the topic or task. 
x Some complex constructions are used. 
x Syntax (word order) is sufficiently controlled so that meaning is clear. 
x Minor errors of agreement, tense, articles, pronouns, prepositions, 

punctuation and spelling do not obscure meaning.  
x Appropriate linking words are used. 

Vocabulary use  x Language shows awareness of purpose, audience and context. 
x Vocabulary use goes beyond simple repetition of common words. 
x Vocabulary is appropriate to the topic or task. 

Process  x There is evidence of planning. 
x There is evidence of redrafting and correcting for improvement. 
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Task 3: Speaking and listening  
 

The assessment of speaking and listening should be an ongoing activity accomplished 
through a variety of tasks (e.g., speeches, role-plays, discussions, presentations, etc.) and 
informal observation (e.g., group work, question and answer sessions, etc.).  

 
General assessment criteria  

 
A general grid for assessment of speaking and listening skills applied in various contexts 
and interactions is given below. 

 

Criterion 1: 
Literal comprehension 

Can understand the overall meaning of the interaction; can identify and select 
information given in a spoken text.  

Criterion 2: 
Interpretive 
comprehension  
 

Can pick up obvious examples of hidden messages, bias, implicit values and 
concealment of information.  

Criterion 3:  
Purpose and content  

Can understand or put across main ideas, information or feelings clearly so that 
the main purpose of the communication is achieved. The content is relevant to 
the speaking and listening interaction taking place.  

Criterion 4:  
Appropriacy 

Can use the appropriate tone, language and register for the situation and the 
participants, e.g., formal, informal, greetings and leave takings, use of polite 
forms or more casual terms, etc.  

Criterion 5:  
Fluency  

Can speak fairly easily on the whole; hesitations and pauses do not disturb the 
overall flow of meaning.  

Criterion 6:  
Conventions  

Can use appropriate patterns and routines of communication in context, e.g., 
telephone greetings, openings to formal speeches, etc.  

Criterion 7:  
Language 

Can use language structures and vocabulary to express meaning fairly clearly on 
the whole. Where errors of structure or grammar are made, they do not seriously 
interfere with clarity of meaning. Can recognise major errors in speech.  

Criterion 8:  
Process 

Can maintain and manage interactions, e.g., question and answer, turn taking, etc. 
Checks on own and others' understanding, and can recognise signals that show 
that communication is not taking place successfully. Can make an accurate 
judgment on how well or badly the communication went. Can use own language 
or request translation where necessary. 

Criterion 9: 
Voice 

Pronunciation is varied but does not seriously interfere with understanding. 
Stress, pace and volume are appropriate for the interaction. 

Criterion 10:  
Body language  

Can use hand signals, gestures and facial expressions appropriately.  

 
Assessment of a specified task 

 
One formal assessment of speaking and listening skills should be undertaken. Typically, this 
could be a speech or presentation of about five minutes on a given topic – in the context of 
the Foundational Communication, this should be on a workplace-related topic. For example, 
learners in a workplace could give a presentation on the mission and values of the company, 
or on the nature of the company and the products or services it offers, or on health and 
safety practices.  An assessment grid specific to the task would be used.  
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In the context of these examples, the following kinds of guidelines could be given to 
learners.  

  
x Gathering information on which to base the presentation (e.g., getting the mission and 

value statements; talking to people to find out their views on these; finding company 
descriptions of products, brochures or organograms; and getting information on health 
and safety procedures). 

x Gathering or developing visual support material for their presentations (e.g., workplace-
related posters or brochures, PowerPoint presentations, illustrative examples, or 
pictures of health and safety equipment). 

x Planning and writing the presentation (e.g., including an introduction, structuring the 
different parts of the presentation, and coming to a concluding statement).  

 
Portfolio of Evidence 
 
Each learner will keep a Portfolio of Evidence containing the evidence of these three tasks, 
and his/her overall assessment record as compiled by the facilitator. These Portfolios of 
Evidence may be required for quality assurance purposes.  

 
2. EXTERNAL SUMMATIVE ASSESSMENT  
 

General Information  
 
The Foundational National External Assessment is a national assessment offered in the two 
learning areas of Foundational Communication and Foundational Mathematical Literacy. Its 
purpose is to provide a quick and efficient assessment instruments to benchmark the broad 
competence level of an individual in the two Foundational Learning areas, in support of 
successful occupational training.  
 
This national assessment has the following features:  
x It is a machine scored, item-based multiple choice format assessment. 
x It is available at regular intervals, with quick delivery of results. 
x It is administered by an external Assessment Quality Partner appointed by the QCTO.  
x Successful candidates are awarded a statement of results by the QCTO.  

 
Success in the Foundational Learning Competence assessment in both learning areas is 
compulsory for final award of any occupational qualifications at NQF Levels 3 – 4. 
Candidates can enter the assessments before or during their occupational training. If 
successful in a learning area, they do not need to undertake a Foundational Learning 
programme in that area. If unsuccessful, they undertake the relevant learning programme 
and then re-take the relevant Foundational Learning Assessment.  
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3. The National External Assessment for Foundational Communication 
 

The purpose of this assessment is to check whether a learner has sufficient competence and 
skills in the target language to engage successfully with formal occupational training 
through the medium of English at NQF Levels 3 – 4. (It is currently optional for NQF  
Level 2.) 
 
The assessment is based on the Foundational Learning Competence Communication 
Curriculum Framework, within the limitations imposed by this format (i.e., there is no 
assessment of speaking and listening skills, and production of extended writing). In a test of 
this nature, the main focus areas are:  
x the application of reading and interpretive skills, in terms of accessing, processing and 

using information presented in different ways; and  
x recognition of writing and grammatical strategies and conventions. 

  
The sampled outcomes, derived from the Foundational Communication framework, include 
assessment of the learner's ability to:  
x identify main points 
x recognise supporting ideas and detail  
x make inferences 
x track connections between ideas 
x understand structure and organisation of texts  
x understand information presented in a variety of visual forms  
x recognise different purposes and text types 
x understand language conventions and forms  
x demonstrate knowledge of writing conventions  
x demonstrate knowledge of grammar and syntax 

 
The assessment takes into account (i) the spread of outcomes; and (ii) cognitive levels of 
difficulty, according to the following formula:  

 

Elementary  20% 

Intermediate  60% 

Advanced  20% 
 

The assessment is structured as follows:  
 

Section Content  Number of items 

A Extended reading text, maximum 600 words  25 

B Short texts, paragraphs or single sentences  20 

C Visual literacy tasks (e.g., flow charts, graphs, 
diagrams, advertisements, tables lists)  

15 

  Total of 60 items 

  50% Pass Mark for 
Competence 
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Providers should advise learners who are below ABET Level 3 in English language 
competence that they are unlikely to be able to deal with the language and literacy demands 
of the test.  

 
Learners in programmes should be prepared for the assessment through: 
x Familiarisation with the format and instructions of the paper.  
x Practice in reading and understanding multiple choice questions, in terms of what these 

are assessing and how to 'think through' the options given.  
x Practice in using time efficiently in order to complete the paper.   
 
The Foundational National External Assessment is administered by an Assessment Quality 
Partner appointed by the QCTO.  
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